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  Details

Suitable for: P4-P7, and Second Level.

Themes: Community, economy, education, financial literacy, 
gender, global action, global issues, human rights, international 
development, poverty, and values.

Curriculum links: Please see individual lesson plans for links to 
Curriculum for Excellence.

UNCRC: Each lesson is linked to the United Nations Convention 
on the Rights of a Child articles, and can be used as evidence for 
schools working towards UNICEF’s Rights Respecting Schools 
Award.

 

Organisation

Information LiteracyResearch and WritingCritical Thinking

ReflectionLeadership Skills

Argument Formation

Action Planning

Look for these icons at the top of each lesson. The icons 
identify the most relevant core skills being developed. 
Learn more about the WE Schools Learning Framework at  
WE.org/weschools.

Core Skill Sets

Opportunity: Primary Lesson Package for Scotland

  Background

To empower women is to empower a nation. Alternative income programmes can help women gain the skills they need to become 
independent earners and generate enough income to support themselves and their families. When mothers have the education, tools and 
skills to earn a living, they are in a position to provide for their children, serve as role models to the younger generation of girls, and improve 
the financial and health outcomes of their community. 

Free The Children’s WE Villages is an international development model that provides access to five key Pillars of Impact—Education, 
Water,  Health, Food, and Opportunity—to empower a community with the means to forever lift itself from poverty. Why these five Pillars of 
Impact? Because together they can create powerful change. All five Pillars of Impact of the WE Villages model are owned and maintained 
by the community, and designed to be self-sustaining after the initial project implementation. 

Since we initiated the Opportunity Pillar, 30,000 women have been provided with the tools for economic self-sufficiency, which has had a 
direct impact on the health and welfare of their families and their communities. 

In this lesson package, pupils will be introduced to the Opportunity Pillar, discuss the meaning of livelihood, explore the importance of 
gender equality and learn about alternative income projects. The lessons are grounded in the WE Schools Learning Framework, ensuring 
pupils develop the core skill sets that help them achieve the learning goals that contribute to the outcomes of creating a global citizen.

This lesson package has been designed to meet the Experiences and Outcomes set out in Curriculum for Excellence. It follows the principles 
of “Getting it Right for Every Child” (GIRFEC) by developing the promotion and support of the eight Well-being Indicators. Where possible, 
Scottish resources and references have been used to ensure it is relevant to young people in Scotland today. Each lesson in the package 
is organised into starters, main activities and plenaries, with suggestions for differentiation. Clear learning objectives and success criteria 
following Bloom’s Taxonomy of Learning ensure progression within each lesson and the package as a whole.

These lessons develop many aspects of character education, with a holistic and tangible approach, encompassing local and global social 
awareness and action, and empowering young people to make positive changes in the world around them.

https://www.we.org/gb/we-at-school/we-schools/learning-framework/
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  Introductory Lesson: 

Living on £1.30 a Day

Learning objective: To examine what life would be like when 
living on an extreme budget.
 
Success criteria: 
o I can explain the meaning of extreme poverty.
o I can calculate a financial plan based on an extreme budget.
o I can investigate what life would be like when living in 

extreme poverty.
 
Differentiation: 
o Support less able pupils by grouping them in “families” to 

create their financial plan.
o Encourage more able pupils to consider the long-term effect 

of living on an extreme budget.
 
Resources required: Cost of Living (Appendix 1)
 
Duration:  60 minutes

Starter: 
1. To begin, organise the class into groups of three to four. 

Explain to the class that they will participate in a game of 
“The Price is Right” where they will guess the price of each 
item displayed at the front of the classroom (see teacher’s 
note). The group that guesses the price closest to the original 
price of the item gets a point. Through this activity, pupils will 
gain a better understanding of the cost of everyday items. 
Instruct each group to write down their guesses on separate 
pieces of scrap paper before revealing them. Facilitate the 
game by choosing one item and calling on each group one by 
one to reveal their guess.

Teacher’s note: To set up for the activity, display five to 
seven items that your pupils would be familiar with, such as 
a pack of biscuits, a football, a bunch of bananas, etc.

2. Explain to pupils that over 700 million people live in extreme 
poverty, meaning they live on approximately £1.30 each day. 
These people have barely enough money to survive from day 
to day, which robs them of the freedom to decide how to live 
their life. 

3. Look back at the item prices from Appendix 1 and ask the 
following questions:
o Would you be able to afford any of these items?
o How much money would you have left for other items?
o What else would you need to spend your money on?

Main: 
4.  Organise the class into pairs and distribute Cost of Living 

(Appendix 1) to each group. Tell pupils to imagine that they 
live in Nairobi in Kenya. All they have are the clothes on their 
backs, a roof over their heads and £1.30 they earned from 
working. Their task is to create a weekly financial plan based 
on a £1.30 a day budget. 

5. Pupils will write down the food and items they need or want 
for the week, and the cost of each item. Share with pupils that 
they can combine their money to cover their costs as a family 
or create an individual budget. They can also choose to save 
some of their money or spend it all in a day. The purpose of 
this activity is for pupils to plan their expenses accordingly 
and be resourceful.

Plenary: 
6.  Organise the class into groups of three or four, and ask 

pupils to share their budgets with each other. Hold a class 
discussion using the following questions: 
o Do you find it easy or difficult to live on £1.30 a day? 

Explain your answer.
o What was your biggest expense? 
o Were there any basic items that you could not afford? 

What were they? 
o Did you have to make any sacrifices? What were they? 
o Were you able to save money? If so, what are you saving 

your money for? 
o Can you afford to go to school on your budget? What 

sort of expenses do you have to consider? (e.g., school 
supplies, uniform, transportation, etc.)

o If you fell ill, could you afford to see a doctor on your 
budget? What sort of expenses do you have to consider? 
(e.g., cost of medicine, appointment fee, etc.)

o How does a lack of income have a negative effect on a 
child’s rights?



Oppor tunity :  Pr imar y Lesson Package for  Scotland

4

7. Write the word “poverty” in the centre of the board. Ask pupils 
to provide words or thoughts that come to mind when they 
think of the word “poverty.” Write down their ideas on the 
board creating a word web. 

8. Explain to pupils that the words on the board are not just 
words to people in developing communities. These words are 
their reality.

Links to the UNCRC:
Article 6
Article 27

Experiences and outcomes covered:
RME 2-05b, RME 2-08a
HWB 2-09a, HWB 2-13a
SOC 2-15a, SOC 2-16b, SOC 2-16c, SOC 2-19a
LIT 2-02a, LIT 2-09a, LIT 2-10a
MNU 2-02a, MNU 2-03a, MNU 2-09a
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  Core Lesson: 

Breaking the Cycle of Poverty

Learning objective: To explore gender as one of the major 
causes of poverty.
 
Success criteria: 
o I can discuss gender stereotypes in our society.
o I can examine the impact gender stereotypes have on society 

in developing communities.
o I can infer the benefits of empowering women in developing 

communities
 
Differentiation: 
o Support less able pupils by organising the pupils into mixed 

ability groups to allow for peer support.
o Encourage more able pupils to complete the Ripple Effect 

Wheel individually.
 
Resources required: Poster paper, magazines, catalogues, Ripple 
Effect Wheel 1 (Appendix 2), and Ripple Effect Wheel 2 (Appendix 3).
 
Duration:  60 minutes

Starter: 
1. Organise the class into groups of four or five. Provide each 

group with a large sheet of poster paper and a selection of 
magazines and catalogues. Ask them to create three columns 
on their paper as shown below.

2. Define the titles as a class, using the following definitions as a 
guide:

o Gender: Refers to the masculine and feminine qualities or 
characteristics that a given society attributes to males and 
females.

o Stereotype: An oversimplified image or idea, that all people 
or things with particular characteristics are the same.

3. Pupils will spend 10-15 minutes creating collages under each 
title using images they find in the magazines. Once completed, 
discuss the stereotypes of men and women they have 
identified. Encourage pupils to consider gender representations 
in history, film, magazines and social media. 

o Do these characterisations affect gender roles in our 
society? Why or why not? 

o Have you ever felt excluded or unable to do something 
because of your gender? 

o What types of gender inequality exist in our society? How 
might it compare to gender inequality experienced in 
developing countries? 

o What factors might cause gender inequality in our society 
or in developing countries?

Main: 
4.  Ask the pupils to form pairs and distribute Ripple Effect Wheel 

1 (Appendix 2) to each pair. Guide the pupils to fill in the first 
wheel as a class using the steps below.
o Tell the pupils: “Sandra has lived in the same rural town 

her whole life. Being the eldest of four children, she 
always had to take care of her younger siblings while 
her parents worked to provide food and shelter for the 
family. Sandra wasn’t able to attend school and as result, 
she didn’t learn how to read or write. Eventually Sandra 
started a family of her own and found herself struggling 
to provide her family with basic needs and still have 
enough to send her three children to school.”

o In the second circle, have the pupils write their responses 
to the following question: How does Sandra’s lack of 
education affect her and her family?

o In the third circle, have the pupils write their responses 
to the next question: How might a lack of education and 
empowerment affect Sandra’s role in her community?

o In the final circle, have the pupils write their responses 
to the final question: How might a lack of empowerment 
affect Sandra’s impact on her country?

5. Distribute Ripple Effect Wheel 2 (Appendix 3) to each pair. 
Pupils should complete this wheel in their pairs, using the 
questions on the wheel as a guide.

Plenary: 
6.  Display the following question on the board: 

o How will empowering women help break the cycle of 
poverty?

7. Pupils should consider their answer to the question using the 
Think-Pair-Share format.

Links to the UNCRC:
Article 2
Article 27
Article 28

Experiences and outcomes covered:
RME 2-05b, RME 2-08a, RME 2-09c
HWB 2-09a, HWB 2-13a
SOC 2-15a, SOC 2-16b, SOC 2-16c, SOC 2-19a
LIT 2-02a, LIT 2-09a, LIT 2-10a

Masculine  
stereotypes

Gender  
neutral

Feminine  
stereotypes
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  Concluding Lesson: 

Animal Husbandry and 
Alternative Income

Learning objective: To understand how animal husbandry can 
help communities break the cycle of poverty.
 
Success criteria: 
o I can explain how livestock are valuable assets to people 

living in rural communities.
o I can investigate which livestock would be most valuable to 

different communities.
o I can create an engaging and informative presentation of my 

research.
 
Differentiation: 
o Support less able pupils by allowing them to create visual 

elements of their presentation.
o Encourage more able pupils to take factors such as climate 

and geography into consideration when choosing livestock.
 
Resources required: Computers with access to the Internet, and 
Coin Reflection (Appendix 4).
 
Duration:  60 minutes

Starter: 
1. Display the following words on the board and discuss the 

definitions together:
o Livestock (farm animals regarded as an asset)
o Asset (a useful or valuable thing or person)

2. Display the following list of livestock animals and discuss how 
they might be an asset to someone living in a rural community:
o Cattle
o Pig
o Sheep
o Goat
o Chicken
o Guinea pig

3. Tell pupils to imagine they live in a rural community where 
there is little access to clean water, healthcare and education. 
Fortunately, their family owns three goats, which provide them 

with nutritious milk. Have pupils mind map with a partner how 
their family’s livestock can become an asset and help lift them 
out of poverty. 

4. Explain to pupils that an estimated one billion of the world’s 
most impoverished people live in rural communities, and 
approximately two-thirds of them rely on some type of 
livestock for food and income.

5. Hold a brief class discussion using the following questions: 
o How can livestock improve the livelihoods of 

impoverished people living in rural communities? 
o If the health and welfare needs of these animals are 

neglected, how does this affect communities that are 
dependent on their livestock?

Main: 
6.  Introduce pupils to Free The Children’s WE Villages model. 

Tell them that WE Villages is a holistic development model 
designed to eliminate the obstacles preventing children from 
accessing education and to help break the cycle of poverty. WE 
Villages has five core Pillars of Impact that provide the support 
an entire community needs for long-term sustainability and 
development. The five core Pillars of Impact are: 
o Education 
o Water
o Health 
o Food 
o Opportunity

7. Show the following video to help pupils gain a better 
understanding of the WE Villages model: vimeo.com/
freethechildren/review/185690270/004c827e2d.

8. Post a map of the world for all pupils to see. Point out and 
place a sticky note on top of each of the below countries. 
Tell pupils that these are the nine countries WE Villages is 
implemented in: 
o Kenya 
o Sierra Leone
o Ecuador
o Haiti 
o India
o Nicaragua 
o Rural China 
o Tanzania
o Ethiopia 

http://vimeo.com/freethechildren/review/185690270/004c827e2d
http://vimeo.com/freethechildren/review/185690270/004c827e2d
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9. Inform pupils that the Opportunity Pillar focuses on providing 
mothers with the resources they need to earn a sustainable 
income, increase their savings and even start their own 
business. Animal husbandry is just one of the projects offered 
by this Pillar of Impact which includes the milking and breeding 
of animals to generate income.

10. Tell the class to imagine the UN is holding an international 
development contest called “Empowering Women.” In groups 
of three or four, pupils will come up with an idea that can help 
women in rural communities generate income, provide for 
their family and live better lives through animal husbandry.

11. Organise the class into their groups. Assign each group a WE 
Villages country from the list and tell them they will need to 
research their country and determine which livestock would 
be a good asset for women living in rural communities. 

12. Groups can choose to present their research through a 
PowerPoint presentation and present them to the rest of the 
class at a time of your choosing.

Plenary: 
13. Make enough copies of the Coin Reflection (Appendix 4) for 

each pupil to have a coin each. On their coin, ask each pupil 
to write a way in which people living in extreme poverty in 
developing communities can be helped, based on what they 
have learned in these sessions.

14. These coins could be used to create a large class display to 
show what the pupils have been learning.

Links to the UNCRC:
Article 6
Article 27

Experiences and outcomes covered:
RME 2-05b, RME 2-08a
HWB 2-09a, HWB 2-13a
TCH 2-03b, TCH 2-04a
SOC 2-15a, SOC 2-16b, SOC 2-16c
LIT 2-02a, LIT 2-09a, LIT 2-10a 
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  Appendix 1: 
  

Cost of Living in Nairobi, Kenya

Item Amount Cost
Milk 1 l 63p

Loaf of fresh white bread 500 g 38p

White rice 1 kg £1.07

Eggs 12 £1.01

Local cheese 1 kg £5.27

Chicken breasts 1 kg £4.28

Beef 1 kg £3.15

Apples 1 kg £1.71

Bananas 1 kg £1.23

Oranges 1 kg £1.54

Tomatoes 1 kg 74p

Potatoes 1 kg 67p

Onions 1 kg 60p

Lettuce 1 head 49p

Water 1.5 l 55p

Basic utilities (electricity, heating, water) 1 month £31.83

Internet 1 month £30.63

Local mobile phone service 1 minute 2p

Cinema 1 seat £5.05

Source: Numbeo

http://www.numbeo.com/cost-of-living/city_result.jsp?country=Kenya&city=Nairobi&displayCurrency=GBP
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  Appendix 2:
  

Ripple Effect Wheel 1
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ight a lack of empowerment affect Sandra’s impact on her country?
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How can Sandra have an impact on her country?

  Appendix 3:
  

Ripple Effect Wheel 2

How can Sandra have an impact in her community?

How
 ca

n Sandra help her family with her new business?

Sandra has lived in the 
same rural town her whole life. 
The eldest of four children, she 
had to take care of her siblings 

while her parents worked. Sandra 
wasn’t able to attend school. 

After she had her three children 
she attended a financial literacy 

workshop. Sandra learned how to 
apply for a loan and start up  

a small business selling  
handcrafted jewellery.
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  Appendix 4:
  

Coin Reflection
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  Additional Resources

In addition to the lesson plans, share these resources with your pupils:

 � Free The Children’s WE Villages story: WE.org/gb/we-villages/our-development-model

 � WE Villages’ Opportunity Pillar: WE.org/opportunity

 � HeForShe: www.heforshe.org/en

 � International Center for Research on Women: Economic Empowerment: www.icrw.org/what-we-do/economic-empowerment 

 � One.org Issues: www.one.org/international/issues 

 � The World Bank: Poverty:  www.worldbank.org/en/topic/poverty 

 � UN Women: Progress Towards Meeting the MDGs for Women and Girls: www.unwomen.org/en/news/in-focus/mdg-momentum

 � WE’s WE Are Rafikis campaign: WE.org/wearerafikis

 � Women’s Empowerment Principles: www.weprinciples.org

http://WE.org/gb/we-villages/our-development-model
http://WE.org/opportunity
http://www.heforshe.org/en
http://www.icrw.org/what-we-do/economic-empowerment
http://www.who.int/gho/publications/world_health_statistics/en/
http://www.one.org/international/issues/
http://www.nationmaster.com/country-info/stats/Health
http://www.worldbank.org/en/topic/poverty
http://data.worldbank.org/topic/health
http://www.unwomen.org/en/news/in-focus/mdg-momentum
http://www.weday.co.uk/wearerafikis
http://www.weprinciples.org/

